Constructive Alignment
This refers to a teaching system that aligns teaching methods and assessments to the learning activities stated in the objectives, so that all aspects of this system are in accord in supporting appropriate student learning. This system, described by Biggs, is called constructive alignment based as it is on the twin principles of 
· constructivism in learning and 

· alignment in teaching.

Both are premised on the view that meaning is not imposed or transmitted by direct instruction; it is created by the students' learning activities, their 'approaches to learning'.

Meaning is personal; it depends on motives, intentions, prior knowledge, and experience. We structure information we get, not just receive it. This conceptual change is learning. 
“It’s not what teachers do, but what students do, that is the focus here”
Knowledge or Levels of knowing
In Biggs' view, understanding unfolds from uni-to multi-structural levels, in which the student will perform something to convey learning. This is termed “performative” by Biggs. The different knowledge levels are: 

· Declarative (descriptive)  

· Procedural (understanding of sequences & skill learning). 

· Conditional (knowing when to do things and why) 

· Functioning (a sophisticated level of know-how, akin to phronesis)  
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This is similar to the sequence of levels in Miller’s Pyramid of:

· Knows

· Knows how to do

· Shows how to do

· Does it in practice

“A common mistake in curriculum design is to go for coverage rather than for understanding.”

Critical components to consider for constructive alignment are:
· The curriculum 

· The teaching & learning methods 

· The assessment procedures 

· The student-teacher relation 

· The institutional climate (high trust is preferable)
The curriculum has to be at the centre and must determine the Teaching and Learning Activities (TLAs) and the assessment. Before deciding objectives, we need to:

1. Decide what kind of knowledge and at what level 

2. Select the topics to teach and the purpose for teaching the topic. 

3. Put the package of objectives together and with the above in mind relate them to assessment tasks.
Getting the climate right

Biggs draws on McGregor's concept of a high or low trust culture affecting motivation. If an organization doesn't trust its workers/students, it will get less work out of them. Cynical and unhelpful teacher attitudes are often responsible for student failure. Give students clear direction, constructive feedback and convey your confidence and trust in them. If you treat students as untrustworthy, this will result in all kinds of negative messages and teaching strategies.
“In aligned teaching the assessment reinforces learning. Assessment is the senior partner in learning and teaching. Get it wrong and the rest collapses.”
Assessment

You need to do three things when designing assessment:

1. Set the criteria for assessing the work

2. Select the evidence that would be relevant to submit

3. Make a judgment about the extent to which these criteria have been met

Criterion referenced assessment should be used in assessment; i.e. assessing student against criteria, not each other (the latter is called peer or norm referenced assessment). The muddle between the two has created a lot of problems in Higher Education. The curriculum is divided into declarative and functioning knowledge. Both have their place in higher education but when it comes to assessment. Functioning knowledge is frequently assessed as if it were declarative. Whether the assessment is performative depends on the objectives.
“Norm referenced assessment is judgments about people, criterion referenced is judgments about performance.”
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